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Differentiating Writing to Demonstrate Learning to the Teacher 
and Writing for Publication* 

 
As readers move through the chart below, it is important to realize that students may perform in 
both types of writing (Writing to Demonstrate Learning and Writing for Publication) with varying 
degrees of effectiveness.  However, the indicators below illustrate the distinctions between writing 
that is intended to be a simple demonstration of learning of facts or skills (Writing to Demonstrate 
Learning, generally for the teachers as the audience) and writing that is intended to be authentic 
and individual to the student and, therefore, put before a larger audience (Writing for Publication). 
 

Characteristics of the Writing 
     Writing to Demonstrate Learning               Writing for Publication 

 demonstrates a purpose of 
understanding of material or 
understanding or research 
process; few connections are 
made to anything outside of the 
subject or topic. 

 demonstrates a more “insightful 
authentic” purpose.  Purpose in 
writing is directed beyond 
understanding of material or 
process.  Writer makes 
connections through analysis. 

 demonstrates student’s informing 
or analyzing for the sake of 
informing or analyzing.  Students 
may be asked to analyze, but 
sometimes they simply inform. 

 demonstrates the students 
analyzing in the service of a 
larger purpose—to answer a real 
question for readers who might 
also want to know the answer. 

 
 demonstrates purpose in writing 

as a student’s learning to the 
teacher. 

 demonstrates purpose in writing 
as student’s learning, but writing 
goes beyond learning to show 
insight, make connections. 

 may demonstrate a broad or 
narrow discussion of a topic.  
Writing may demonstrate an 
understanding of the “what” about 
the subject and sometimes the 
“how” or “why.” 

 demonstrates a student’s ability 
to narrow and focus a topic 
through the writing to analyze 
the “how” and “why.” 

 demonstrates teacher as the 
intended audience. 

 

 targets a larger audience (which 
most likely includes the teacher 
as a fellow learner). 

 may fail to demonstrate writer’s 
ability to engage any reader 
beyond that of the teacher who 
wants to know what the student 
understands about the subject or 
process (not a goal of writing to 
demonstrate learning).   

 

 demonstrates the writer’s ability 
to engage the interests of other 
readers (which may include the 
teacher). 

demonstrates that the teacher 
may be looking for specific 
information from the student or 
demonstration of a certain skill in 
writing. 

 demonstrates the student’s 
taking the information and 
determining how he wants his 
readers to understand it. 
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 may demonstrate little ability of 
the student to discuss the 
subject; writing may demonstrate 
understanding of knowledge with 
varying degrees of effectiveness. 

 

 demonstrates evidence of the 
writer’s ability to discuss material 
insightfully through analysis/ 
argument; demonstrates content 
understanding/proficiency. 

 may demonstrate a writer’s 
piecing together of source 
materials as the main ideas, but 
demonstrates few, if any, of the 
writer’s own ideas about the 
subject.  

 demonstrates a student’s use of 
source materials to support 
his/her own ideas about the 
subject. 

 support for ideas may be limited.  support for ideas is necessary, 
justified and logical. 

 demonstrates a fairly traditional 
approach to organization given 
teacher’s instruction. 

 

 may demonstrate a traditional 
approach or a more subtle 
approach to organization given 
audience’s needs. 

 may include graphics or charts 
which may be integral to the 
support of the purpose. 

 

 may include graphics or charts 
as an integral support of 
purpose. 

 
 

Characteristics of the Writing Task 
    Writing to Demonstrate Learning                   Writing for Publication 

 may develop from the teacher’s 
directions/assignment, but 
generally demonstrates little 
student ownership. 

 may develop from a teacher’s 
direction or assignment, but 
demonstrates clear student 
ownership. 

 may be very similar from 
student to student. 

 demonstrates writing that is 
individual to the student. 

 is usually topic or process 
driven. 

 
 

 is usually inquiry-based, driven 
by student’s desire to 
understand something better. 

 demonstrates that student may 
have looked to content 
information and notes. 

 
 

 demonstrates that the student 
may have looked to content 
information and notes to inform 
writing, but moves beyond this 
information. 

       demonstrates teacher asked 
question to be answered. 

 demonstrates student asked 
question to be answered. 

 may demonstrate 
understanding of facts, but may 
demonstrate little thinking about 
the facts. 

 may demonstrate understanding 
of facts, but demonstrates 
complex, analytical thinking and 
insight about the facts. 
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Teachers may find the following checklist helpful when designing authentic analytical 
writing tasks.  While the tasks need not illustrate all characteristics on this list, the more 
characteristics that are evident in the tasks, the more likely the task is approaching that 
kind of writing suitable for publication and portfolio development. 
 

Teacher’s Checklist:  Characteristics of Authentic, Analytical Tasks 
 

 
Teachers should ask themselves questions such as these about the writing tasks they 
develop to engage students in authentic analysis. 
 
Does the task: 
 

 invite students to ask the analytical questions to which they will respond in 
writing? 

 invite an analytical question such as how or why about a subject? 
 allow ample room for student choice and ownership? 
 contain a genuine or authentic, needed purpose for the writing? 
 offer students the opportunity to develop an analytical controlling idea? 
 ask students to consider an audience beyond that of the classroom teacher 

who may want or need to know the information (audience may include the 
teacher)? 

 invite students to break down the subject into is parts to draw conclusions 
about the whole? 

 demand that students have a good understanding of content knowledge and 
the ability to discuss it? 

 suggest organizational methods of idea development (e.g., comparison/ 
contrast, problem/solution) 

 engage students in critical, analytical thinking? 
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Notes and Implications:  “Greek Idealism Vs. Roman Realism” 
 
 
Analytical Sample 

• Comparison/contrast 
• Sample indicates a student trying to use a piece that is “Writing to 

Demonstrate Learning” as a publishable piece for the portfolio. 
 
 
Notes:  This piece is analytical because it compares and contrasts (mostly 
contrasts) the art of two different cultures.  The piece demonstrates learning (for 
the most part), most likely as a class assignment given by a teacher to make 
certain the student understands the cultural differences.  The student is breaking 
down differences to reach conclusions and is, thus, analyzing. 
 
Instructional Implications:  This piece offers an excellent example for teachers 
to discuss with students or fellow staff writing that simply demonstrates learning 
and that which could become more authentic for publication if it were approached 
differently. 
 
The analysis is not bad; clearly, the student understands the differences in the art 
of both cultures and can articulate and analyze it fairly well.  However, had the 
writer considered a larger audience (which may include the teacher but is not 
limited to the teacher) and a more authentic purpose and genre, the piece would 
work much better as a portfolio entry.  The student could have considered why 
it’s important to know the difference in the art of these two cultures (where do we 
still see the influence today?) or any other angle that would have increased the 
ownership and authenticity of the piece. 
 
If fellow teachers are having difficulty distinguishing writing to demonstrate 
learning and writing for publication, this piece would be an excellent sample to 
share (as compared with a piece with a similar subject that may be found in a 
magazine or other publication).
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Notes and Implications:  “The Green Mile a Turn for the Better” 
 
 
Analytical Sample 

• Book review 
• Uses comparison/contrast as a method of analytical idea development 

 
 
Notes:  This is an excellent example of analysis through subtle comparison/ 
contrast of this particular Stephen King novel.  While focusing on The Green 
Mile, the writer draws conclusions based on characteristics typical of King’s other 
novels.  This creates a much more subtle and insightful review than less 
successful reviews (e.g., writer attempting to show reasons a reader would want 
to read a book vs. reasons a reader wouldn’t want to read a book without much 
idea development through support, etc.)   
 
The piece illustrates an authentic focus, strong idea development and successful 
organization throughout. 
 
 
Instructional Implications:  Excellent sample of analytical book review.  Good 
sample to show a student drawing conclusions to provide support for his/her 
ideas and assertions. 
 

 
 
 












